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   My	
  background	
  

•  a	
  learner	
  of	
  ASL	
  in	
  the	
  classroom,	
  became	
  an	
  
interpreter	
  then	
  a	
  signed	
  language	
  linguist	
  

•  now	
  do	
  research	
  on	
  adult	
  and	
  child	
  use	
  of	
  ASL	
  
•  adult	
  work:	
  constructed	
  acFon,	
  register	
  variaFon,	
  
trilingual	
  (Spanish-­‐ASL-­‐English)	
  interpretaFon	
  

•  child	
  language:	
  atypical	
  signed	
  language	
  
acquisiFon	
  

•  experience	
  as	
  ASL	
  coordinator	
  (University	
  of	
  
PiWsburgh,	
  University	
  of	
  Illinois,	
  University	
  of	
  
Texas)	
  

Outline	
  for	
  presentaFon	
  

•  A	
  snapshot	
  of	
  ASL	
  instrucFon	
  
•  What	
  can	
  ASL	
  pedagogy	
  research	
  contribute	
  to	
  the	
  

field	
  of	
  Second	
  Language	
  AcquisiFon	
  (SLA)?	
  

(a)	
  Aspects	
  of	
  visual-­‐gestural	
  language	
  
(b)	
  History	
  of	
  the	
  Deaf	
  community	
  and	
  its	
  role	
  in	
  teaching	
  

ASL	
  to	
  hearing	
  learners	
  

(c)	
  The	
  use	
  of	
  video	
  and	
  computer-­‐based	
  technologies	
  for	
  

language	
  learning	
  

A	
  snapshot	
  of	
  ASL	
  instrucFon:	
  
Popularity	
  

Interest	
  in	
  ASL	
  is	
  ever	
  increasing	
  
•  2009	
  MLA	
  report:	
  nearly	
  92,000	
  students	
  
in	
  colleges	
  and	
  universiFes	
  

•  presumably	
  will	
  surpass	
  German	
  to	
  
become	
  3rd	
  most	
  commonly	
  taught	
  
language	
  in	
  US	
  (behind	
  Spanish	
  and	
  
French)	
  in	
  colleges/universiFes	
  

•  2005-­‐06	
  high	
  school	
  data:	
  over	
  73,000	
  
students	
  

Reported	
  post-­‐secondary	
  
enrollments	
  through	
  2009	
  

From	
  MLA	
  report;	
  Furman,	
  Goldberg,	
  &	
  Lusin	
  (2010,	
  December)	
  

Public	
  
high	
  
school	
  

enrollments	
  
2002-­‐2005	
  

(Rosen,	
  2008)	
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Snapshot:	
  Various	
  commercially	
  
available	
  curricula	
  are	
  used	
  for	
  ASL	
  

instrucFon	
  
•  American	
  Sign	
  Language	
  (or	
  “The	
  Green	
  
Books”)	
  (Baker-­‐Shenk	
  &	
  Cokely,	
  1980)	
  

•  Learning	
  American	
  Sign	
  Language	
  (Humphries,	
  
Padden,	
  &	
  O’Rourke	
  1980;	
  Humphries	
  &	
  Padden,	
  1992,	
  2004)	
  

•  Signing	
  Naturally	
  (Smith,	
  Lentz,	
  &	
  Mikos,	
  1988,	
  2008;	
  Mikos,	
  Smith,	
  
Lentz,	
  1992;	
  2001)	
  

•  Bravo	
  ASL!	
  (Cassell,	
  1996)	
  
•  Master	
  ASL!	
  (Zinza,	
  2006)	
  
•  ASL	
  at	
  Work	
  (Newell,	
  Sanders,	
  Holcomb,	
  Caccamise,	
  and	
  Peterson,	
  2010)	
  

Snapshot:	
  Materials	
  for	
  augmenFng	
  
commercial	
  curricula	
  

•  Classifiers	
  
– Classifiers:	
  A	
  Closer	
  Look	
  (Lessard,	
  1996)	
  

•  Fingerspelling	
  
– Fingerspelling	
  1	
  &	
  Fingerspelling	
  2	
  (Signs	
  
for	
  Intelligence)	
  

•  Numbers	
  
– ABC	
  1-­‐2-­‐3	
  :	
  Fingerspelling	
  and	
  Numbers	
  in	
  
ASL	
  (Mendoza,	
  2006)	
  

Snapshot:	
  Classroom-­‐based	
  research	
  

•  It	
  is	
  difficult	
  to	
  locate	
  reported	
  research	
  studies	
  on	
  
the	
  topic	
  of	
  classroom-­‐based	
  research	
  of	
  ASL	
  
instrucFon	
  
–  very	
  few	
  arFcles	
  in	
  refereed	
  journals	
  
–  presentaFons	
  about	
  signed	
  language	
  pedagogical	
  

research	
  are	
  not	
  common	
  at	
  SLA-­‐focused	
  conferences	
  	
  
–  models	
  and	
  theories	
  of	
  Second	
  Language	
  AcquisiFon	
  

(SLA)	
  do	
  not	
  commonly	
  reference	
  ASL	
  and	
  visual-­‐
gestural	
  language	
  learning	
  

•  Various	
  factors	
  may	
  prevent	
  research	
  from	
  
occurring	
  (e.g.,	
  other	
  instructor	
  duFes,	
  instructor	
  
familiarity	
  with	
  research	
  techniques,	
  etc.)	
  

Snapshot:	
  comments	
  on	
  research	
  &	
  
teaching	
  resources	
  

•  Rosen	
  (2010):	
  “…there	
  is	
  no	
  empirical	
  study	
  of	
  
the	
  impact	
  that	
  pedagogies	
  in	
  ASL	
  as	
  a	
  second	
  
language	
  have	
  on	
  learning…”	
  (p.	
  352	
  )	
  

•  Thoryk	
  2010:	
  “[i]nstead	
  of	
  addressing	
  efficacy,	
  
current	
  ASL	
  materials	
  predominantly	
  rely	
  on	
  
generalized,	
  short-­‐phrase	
  references	
  to	
  ‘natural	
  
serngs’	
  or	
  amorphous	
  ‘standards’;	
  inclusion	
  of	
  
anecdotal	
  claims	
  and	
  tesFmonies;	
  and	
  vague	
  
references	
  to	
  ‘field	
  tesFng’	
  without	
  providing	
  
access	
  to	
  any	
  real	
  data”	
  (pp	
  100-­‐101).	
  	
  	
  

Snapshot:	
  current	
  pracFces	
  

•  Informed	
  by	
  linguisFc	
  intuiFons	
  and	
  cultural	
  
beliefs	
  of	
  instructors	
  and	
  curricula	
  developers	
  

•  Many	
  instructors	
  are	
  daily	
  users	
  of	
  the	
  
language	
  

•  Informed	
  by	
  years	
  of	
  experience:	
  what	
  seems	
  
to	
  work	
  

•  Yet,	
  various	
  methods	
  that	
  have	
  been	
  
employed	
  have	
  generally	
  not	
  been	
  examined	
  
empirically	
  

Snapshot:	
  ASL	
  instructors	
  

•  Many	
  ASL	
  teachers	
  are	
  Deaf	
  (or	
  hard	
  of	
  
hearing)	
  

•  A	
  notable	
  porFon	
  of	
  ASL	
  teachers	
  are	
  hearing,	
  
some	
  of	
  whom	
  are	
  late	
  learners	
  of	
  the	
  
language	
  

•  Deaf	
  instructors	
  are	
  oten	
  invested	
  in	
  the	
  
teaching	
  of	
  language	
  and	
  culture	
  to	
  hearing	
  
people	
  who	
  will	
  likely	
  interact	
  with	
  Deaf	
  
people	
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What	
  might	
  research	
  on	
  ASL	
  pedagogy	
  
contribute	
  to	
  the	
  field	
  of	
  Second	
  Language	
  

AcquisiFon	
  (SLA)?	
  

Possible	
  broad	
  themes	
  for	
  research:	
  
a)  LinguisFc	
  differences	
  (including	
  

processing)	
  between	
  visual-­‐gestural	
  
language	
  and	
  auditory-­‐oral	
  language	
  

b)  History	
  of	
  the	
  Deaf	
  community	
  and	
  its	
  
role	
  in	
  teaching	
  ASL	
  to	
  hearing	
  learners	
  

c)  The	
  use	
  of	
  video	
  and	
  computer-­‐based	
  
technologies	
  for	
  language	
  learning	
  

(a)	
  Visual-­‐gestural	
  language:	
  
Unique	
  linguisFc	
  contribuFons	
  

•  Use	
  of	
  space	
  for	
  various	
  funcFons	
  
–  SyntacFc	
  relaFons	
  
–  Topographical	
  relaFons	
  (e.g.,	
  use	
  of	
  classifiers	
  
as	
  a	
  “map”)	
  

– Use	
  of	
  the	
  body	
  for	
  portraying	
  acFons	
  of	
  a	
  
character	
  (i.e.,	
  constructed	
  acFon)	
  

•  Iconicity	
  of	
  some	
  signs	
  
•  The	
  visual	
  processing	
  of	
  phonology,	
  
grammar,	
  etc.	
  

Ideas	
  for	
  some	
  linguisFc-­‐focused	
  
research	
  topics	
  

•  To	
  what	
  extent	
  should	
  English	
  (wriWen,	
  
signed,	
  or	
  even	
  spoken)	
  be	
  used?	
  

•  English	
  appears	
  commonly	
  in	
  homework	
  
and	
  	
  fingerspelling;	
  is	
  this	
  useful?	
  
detrimental?	
  irrelevant?	
  

•  Does	
  visual	
  iconicity	
  serve	
  as	
  a	
  bridge	
  for	
  
remembering	
  lexical	
  items	
  (for	
  adults)?	
  

•  Can	
  an	
  emphasis	
  on	
  classifiers	
  and	
  
constructed	
  acFon	
  miFgate	
  the	
  influence	
  
of	
  English	
  in	
  ASL	
  learning?	
  

An	
  example	
  of	
  research	
  on	
  
a	
  linguisFc	
  quesFon	
  

•  Buisson	
  (2007),	
  American	
  Annals	
  of	
  the	
  Deaf	
  
•  A	
  study	
  of	
  the	
  efficacy	
  of	
  English	
  glossing	
  and	
  ASL	
  learning	
  
•  An	
  online	
  glossing	
  program,	
  66	
  beginning	
  learners	
  of	
  ASL	
  
•  Lessons	
  provided	
  on	
  glossing	
  convenFons	
  and	
  

grammaFcal	
  rules;	
  a	
  control	
  group	
  had	
  different	
  task	
  
•  English	
  and	
  ASL	
  grammar	
  pre-­‐	
  and	
  post-­‐tests	
  given	
  to	
  all	
  

parFcipants	
  
•  The	
  glossing	
  lessons	
  significantly	
  improved	
  the	
  ASL	
  

grammaFcal	
  knowledge	
  of	
  the	
  beginning	
  learners	
  in	
  the	
  
experimental	
  group	
  (2	
  S.D.	
  higher	
  in	
  ASL	
  grammar	
  test)	
  

Another	
  example:	
  spoken	
  vs.	
  
signed	
  language	
  learning	
  

Possible	
  benefit	
  for	
  spoken	
  language	
  
teaching:	
  

•  Look	
  at	
  the	
  role	
  of	
  mulF-­‐modal	
  cues	
  as	
  
part	
  of	
  L2	
  learning	
  and	
  the	
  development	
  of	
  
socio-­‐pragmaFc	
  competence	
  
–  e.g.,	
  studies	
  of	
  gesture	
  and	
  adult	
  learning	
  of	
  
French	
  

–  e.g.,	
  potenFal	
  visual	
  clues	
  regarding	
  
arFculaFon	
  

(b)	
  Deaf	
  vs.	
  non-­‐Deaf	
  ideologies:	
  
Unique	
  interacFons	
  between	
  
instructors	
  and	
  students	
  

•  ASL	
  instrucFon	
  is	
  part	
  of	
  a	
  complex	
  history	
  of	
  
how	
  Deaf	
  and	
  hearing	
  people	
  have	
  interacted	
  
over	
  the	
  years	
  

•  Various	
  factors	
  could	
  potenFally	
  affect	
  how	
  ASL	
  
is	
  taught	
  (and	
  how	
  it	
  is	
  learned)	
  
–  A	
  history	
  of	
  hearing	
  oppression	
  and	
  power	
  
differenFals	
  

–  Differences	
  of	
  what	
  is	
  valued	
  by	
  the	
  two	
  groups	
  
•  Should	
  hearing	
  students	
  learn	
  about	
  ASL	
  before	
  
learning	
  ASL?	
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Ideas	
  for	
  some	
  
socio-­‐cultural	
  focused	
  

research	
  topics	
  
•  Is	
  it	
  beWer	
  to	
  learn	
  about	
  Deaf	
  people	
  and	
  signed	
  

language	
  before	
  actually	
  learning	
  the	
  language?	
  
–  Peterson	
  (2009):	
  aWempt	
  to	
  clarify	
  some	
  of	
  the	
  myths	
  

and	
  misconcepFons	
  that	
  beginning	
  students	
  have	
  
about	
  Deaf	
  people,	
  their	
  language,	
  and	
  the	
  learning	
  of	
  
ASL	
  

–  This	
  might	
  help	
  to	
  idenFfy	
  people	
  who	
  should	
  rethink	
  
taking	
  an	
  ASL	
  course	
  

•  What	
  is	
  the	
  effect	
  of	
  different	
  types	
  of	
  moFvaFon	
  
(e.g.,	
  personal,	
  religious,	
  etc.)	
  on	
  language	
  
learning?	
  

(c)	
  The	
  contribuFon	
  of	
  video	
  and	
  
computer-­‐based	
  technologies	
  	
  
•  Videos	
  can	
  be	
  used	
  for	
  comprehension	
  and	
  

producFon	
  assessments	
  
–  E.g.,	
  pre-­‐recorded	
  video	
  prompts	
  for	
  comprehension	
  

assessments	
  
–  E.g.,	
  focused	
  objecFves	
  for	
  producFon	
  assessments	
  

•  Videos	
  can	
  be	
  used	
  for	
  homework	
  assignments	
  
•  Videos	
  allow	
  for	
  documentaFon	
  of	
  language	
  

development	
  in	
  the	
  absence	
  of	
  a	
  wriFng	
  system	
  
•  Videos	
  must	
  be	
  used	
  for	
  building	
  literary	
  

knowledge	
  and	
  skills	
  

Homework	
  assignments	
  
in	
  ASL	
  instrucFon	
  

•  Comprehension	
  (&	
  responding	
  to	
  prompts)	
  
–  Viewing	
  video-­‐based	
  ASL	
  sources	
  (e.g.,	
  Signing	
  

Naturally,	
  2008	
  ediFon)	
  
–  PreparaFon	
  for	
  an	
  in-­‐class	
  quiz	
  or	
  discussion	
  

•  ProducFon	
  
–  CreaFon	
  of	
  video	
  assignments	
  (also	
  see	
  Bienvenu	
  2009,	
  Schornstein	
  

2005);	
  need	
  step-­‐by-­‐step	
  instrucFons	
  for	
  students	
  
–  Topic	
  examples:	
  	
  

•  cultural/ethnographic	
  report	
  
•  Deaf	
  history	
  research	
  report	
  

–  Monologues	
  and	
  dialogues	
  
•  QuesFon:	
  How	
  do	
  these	
  assignments	
  prepare	
  

students	
  for	
  interacFng	
  with	
  members	
  of	
  the	
  Deaf	
  
community?	
  

Idea	
  for	
  
research	
  on	
  video-­‐based	
  techniques	
  

•  QuesFon	
  about	
  whether	
  there	
  is	
  a	
  
significant	
  benefit	
  of	
  reviewing	
  and	
  
evaluaFng	
  one’s	
  own	
  language	
  producFon	
  
while	
  learning	
  a	
  new	
  language:	
  

– Do	
  students	
  who	
  watch	
  (and	
  evaluate)	
  their	
  
own	
  video	
  assignments	
  (ASL	
  producFon)	
  
benefit	
  more	
  than	
  those	
  who	
  only	
  watch	
  (and	
  
evaluate)	
  the	
  assignments	
  of	
  their	
  peers?	
  	
  

Another	
  idea	
  for	
  
research	
  on	
  video-­‐based	
  techniques:	
  

NarraFve	
  skills	
  

•  QuesFon	
  about	
  whether	
  there	
  is	
  a	
  
significant	
  benefit	
  3-­‐dimensional	
  
informaFon	
  over	
  2-­‐dimensional	
  
informaFon	
  for	
  language	
  learning.	
  

– Do	
  students	
  who	
  learn	
  a	
  narraFve	
  from	
  a	
  
live	
  signer	
  engage	
  in	
  more	
  accurate	
  use	
  of	
  
space	
  than	
  those	
  who	
  learn	
  a	
  narraFve	
  
from	
  a	
  video?	
  

An	
  example	
  of	
  
research	
  on	
  video-­‐based	
  techniques	
  

Thoryk	
  (2010);	
  Sign	
  Language	
  Studies	
  

•  A	
  study	
  of	
  fingerspelling	
  and	
  ASL	
  learning	
  
•  InvesFgated	
  the	
  efficacy	
  of	
  a	
  fingerspelling	
  
curriculum	
  for	
  the	
  acquisiFon	
  of	
  
fingerspelling	
  skills	
  

•  Commercially	
  available	
  teacher	
  text	
  and	
  
two	
  DVDs	
  

•  Test	
  (experimental)	
  group	
  and	
  control	
  
group	
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What	
  can	
  ASL	
  pedagogy	
  research	
  
contribute	
  to	
  the	
  field	
  of	
  Second	
  
Language	
  AcquisiFon	
  (SLA)?	
  

Some	
  of	
  the	
  broad	
  themes	
  that	
  can	
  be	
  explored:	
  

(a)	
  (Unique)	
  aspects	
  of	
  visual-­‐gestural	
  language	
  
(b)	
  History	
  of	
  the	
  Deaf	
  community	
  and	
  its	
  role	
  in	
  
teaching	
  ASL	
  to	
  hearing	
  learners	
  

(c)	
  The	
  use	
  of	
  video	
  and	
  computer-­‐based	
  
technologies	
  for	
  language	
  learning	
  

ImplicaFons	
  for	
  
spoken	
  language	
  instrucFon	
  

•  Much	
  for	
  us	
  to	
  learn	
  about	
  language	
  teaching	
  
and	
  learning	
  

•  This	
  could	
  benefit	
  spoken	
  language	
  instrucFon	
  
•  ASL	
  has	
  much	
  to	
  share	
  with	
  the	
  world	
  about	
  
language	
  instrucFon,	
  but	
  it	
  can	
  likely	
  also	
  
learn	
  from	
  other	
  teaching	
  tradiFons	
  


